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Executive summary

e In all countries, students who enjoy
reading the most perform significantly
better than students who enjoy reading the

least.
h . Hyve oft lestu eftirtalio vegna
o FJ olbreytt lesetni pess ad big langar til pess?
_ Skéldsogur O Aldrei eda neestum aldrei
. . A D F z . ko to , / .
— Teiknimyndasogur AP A
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[estur 4 netinu

Hyve oft lest pii eda gerir eftirfarandi?
a) Les tolvupost
b) Spjalla 4 netinu (t.d. MSN®)
¢) Les fréttir 4 netinu
d) Nota ordabok eda alfraedirit 4 netinu (t.d. Wikipedia®)
e) Leita ad upplysingum 4 netinu til ad fredast um akvedid efni
) Tek patt 1 umraedum & spjallpradum a netinu

g) Leita a0 hagnytum upplysingum 4 netinu (t.d. dagskra,
vioburdum, radleggingum, uppskriftum)
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Executive summary

e On average across OECD countries, 37%
of students report that they do not read for
enjoyment at all.

— Réttar namsadferoir

— Two years of schooling
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Executive summary

e In all countries, boys are not only less
likely than girls to say that they read for
enjoyment, they also have different
reading habits when they do read for
pleasure.

— HI10 v10 hlid
— Engin radgata, ekkert litffredilegt
e Neikvadari ndlgun & nami

e Minni dhugi 4 ad lesa
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Executive summary

 High-performing countries are also those
whose students generally know how to
summarise information.

a) Pegar ég lari byrja ég 4 pvi a0 finna nakvemlega hvad pad er sem
€g parf ad lera
b) Pegar €g leri kanna ég hvort €g skilji pad sem ég hef lesid

c) bPegar €g leri reyni €g a0 komast ad pvi hvada hugtok €g hef ekki
skilid til fulls

d) Pegar €g l®ri passa €g mig 4 a0 muna mikilvagustu atridi textans.

e) Pegar €g er a0 lera og skil ekki eitthvad leita €g frekari upplysinga
sem skyra pad betur

Neastum aldei Stundum Oft Neastum alltaf
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Executive summary

o While factors such as predisposition,
temperament, peer pressure and
socialisation may contribute to boys having
less interest in reading than girls, boys
could be encouraged to enjoy reading
more and to read more for enjoyment.

— Ahrif pj6dfélagsstodu 20% minni
— Drengir 1 legr1 pjodtélagsstigum

+28 stig
— Stulkur 1 efr1 pjodtélagsstigum +35 stig
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Executive summary

e In recent years, the gender gap in reading
engagement has widened, as well as the
gender gap in reading performance.

— ,,Changing students’ attitudes and behaviours
may be inherently more difficult than providing
equal access to high quality teachers and
schools. ”

— ,,These are the two main factors that explain the
low performance of socio-economically
disadvantaged students”
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island OECD Mism.

Lesskilningur 500 493 7

Hlutfall nemenda sem lesa reglulega og nota igrundadar

(o) o, )
namsadferdir vid ad lera 49%  45% 4%

Kynjamunur i lesskilningi (St - Dr) 44 39 5

Mismunur a hlutfalli stulkna og drengja sem lesa reglulega og nota

igrundadar namsadferdir vid ad laera (St - Dr) 20 1 2

Hlutfall sem kynjamunur i lesskilningi geeti minnkad um, ef drengir

(0] o) _10
hefdu jafn gaman af lestri og stulkur 58% 61% 3%

Munur a lesskilningi hja nemendum i haestu og laegstu

bjédfélagstodu i landinu (efsti 1/4 - nedsti 1/4) 62 83 =27

Mismunur a hlutfallinemenda i efstu pjédfélagsstédu og nedstu
bjédfélagsstodu sem lesa reglulega og nota igrundadar 12% 17% -5%
namsadferdir vid ad lera

Hlutfall sem munur a lesskilningi eftir pjédfélagsstodu geeti
minnkad um, ef nemendur i nedstu pjédfélagsstodu notudu sému  18%  20% -2%
namsadferdir og nemendur i efstu pjodfélagsstodu
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= Figure lll.1.3 =
Relationship between enjoying reading and performance in reading
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OECD average 18
Spain 18 ,

Korea 18

United States 17 |
Slovenia 17 '
Luxembourg 17
Singapore 17

Greece 17 ,

Latvia 17 .

Netherlands 17 .
Belgium 17

Italy 16 .

|:> Japan 15 '
Russian Federation 15
Slovak Republic 14 ,
Portugal 14 !

I::> Hong Kong-Chiha 14 |
Croatia 14 i

Dubai (UAE) 14 i
Shanghai-China 12 5
Albania 12 ;
Macao-China 11
Montenegro 10
Serbia 9 ;

Bulgaria

Chile

Israel

Thailand

Uruguay

Trinidad and Tobago
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® Figure [11.3.3 =

The role of engagement in reading and approaches to learning as mediators

of gender differences in reading performance
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e Awareness of effective strategies to understand and
remember information

» they are aware that doing things like “after reading the text,
I discuss its content with other people”, “I underline
important parts of the text” and “I summarise the text in
my own words” are effective strategies to understand and
remember information, while doing things like “I
concentrate on the parts of the text that are easy to
understand”, “I quickly read through the text twice” and “I
read the text aloud to another person” are less effective
strategies.4
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e The index of enjoyment of reading activities (EN JOY) was
derived from students’ level of agreement with the
following statements (ST24): i) I read only if I have to; ii)
reading is one of my favourite hobbies, iii) I like talking
about books with other people; iv) I find it hard to finish
books; v) I feel happy if I receive a book as a present; vi)
for me, reading is a waste of time, vii) I enjoy going to a
bookstore or a library; viii) I read only to get information
that I need; ix) I cannot sit still and read for more than a
few minutes; x) I like to express my opinions about books I

have read; and xi) I like to exchange books with my
friends.
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e The index of diversity of reading materials
(DIVREAD) was derived from the frequency
with which students read the following
materials because they want to (ST25):
magazines, comic books, fiction, non-
fiction books and newspapers. Higher
values on this index indicate higher
diversity in reading.




 How students approach learning 1s based on
student responses 1in ST27 and measured
through the following three indices:

— memorisation,
— elaboration and

— control strategies.

11




e The index of memorisation (MEMOR) was derived from
the frequency with which students did the following when
they were studying: i) try to memorise everything that is
covered in the text, ii) try to memorise as many details as
possible; iii) read the text so many times that they can
recite it; and iv) read the text over and over again.

e The index of elaboration (ELAB) was derived from the
frequency with which students did the following when they
were studying: i) try to relate new information to prior
knowledge acquired in other subjects; ii) figure out how
the information might be useful outside school; iii) try to
understand the material better by relating it to my own

experiences, and iv) figure out how:the '
1]_ fits in with what happens in real life.



e The index of control strategies (CSTRAT) was derived
from students’ reports on how often they did the following
statements: i) when I study, I start by figuring out what
exactly I need to learn; ii) when I study, I check if |
understand what I have read; iii) when I study, I try to
figure out which concepts I still haven’t really understood;
iv) when I study, I make sure that [ remember the most
important points in the text; and v) when I study and 1
don’t understand something, I look for additional
information to clarify this.
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CDE > ABF

e The index of understanding and remembering (UNDREM )
was derived from students’ reports on the usefulness of the
following strategies for understanding and memorising the
text (ST41): A) I concentrate on the parts of the text that
are easy to understand; B) I quickly read through the text
twice; C) After reading the text, I discuss its content with
other people; D) I underline important parts of the text; E)
I summarise the text in my own words; and F) I read the
text aloud to another person.
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e The index of summarising (METASUM) was derived from students’
reports on the usefulness of the following strategies for writing a
summary of a long and rather difficult two-page text about fluctuations
in the water levels of a lake in Africa (ST42): A) I write a summary.
Then I check that each paragraph is covered in the summary, because
the content of each paragraph should be included; B) I try to copy out
accurately as many sentences as possible; C) before writing the
summary, I read the text as many times as possible; D) I carefully
check whether the most important facts in the text are represented in
the summary; and E) I read through the text, underlining the most
important sentences, then I write them in my own words as a summary.
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Effective Learners,
Proficient Readers

 How engaging in reading activities and approaching
learning positively relates to reading proficiency.
e How much do students enjoy reading, how much time do

they spend reading for enjoyment, and what do they read
for enjoyment.

e The extent to which 15-year-olds have “learned how to
learn” as indicated by their knowledge and use of specific
learning strategies, such as understanding, remembering
and summarising.

* Students’ reading and learning habits are then related to
their reading performance.
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® Figure lll.1.1 =
How does PISA define “engagement in reading activities”?

Enjoyment of reading

Reading for school

Time spent reading

READING HABITS for enjoyment

Diversity of on line
reading activities Diversity of reading materials
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® Figure lll.1.2 =
How does PISA define “learning strategies”?

Memorisation strategies

Understanding and remembering

Control strategies

APPROACHES TO LEARNING

Summarising Elaboration strategies
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