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Taekni vido samantekt meginatr

—

The association between strategies to summarise

Information and reading performance

* PU hefur nylokid vid ad lesa langan og frekar flokinn 2ja
sidna texta um sveiflur a haed vatnsbords stoduvatns i Afriku.
bu att ad skrifa samantekt (Gtdratt).

« Hvernig metur pu gagnsemi eftirfarandi adferda vio ad skrifa
samantekt Ur pessum 2ja bladsiona texta?

a) Eg skrifa samantekt. Ad pvi loknu athuga ég thsamantektin né
yfir efni allra malsgreina textans eins og hun aftigera

b) Eg reyni ad afrita nakveemlega eins margar sefairog haegt er
c) Adur en ég skrifa samantektina les ég textans eit og ég get

d) Eg athuga vandlega hvort mikilvaegasta innihalktans komi
fram i samantektinni

e) Eg les i gegnum textann og strika undir mikilustg
setningarnar. Ad pvi loknu umorda ég paer a minm ihat
samantektinni

(d)(e)>(a)(c)>(b) : atta samanburdarpor: d>a, d>c, d>b, e>a, e>c, e>b,lgx>b I
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The association between strategies to summarise

Information and reading performance
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= Figure 1,13 =
Assoclation between awareness of effective strategles
to summarise Information and performance In reading
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= Figure lIL1.13 =

Association between awareness of effective strategies
to summarise information and performance in reading
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= Figure l11.1.14 =

How students' awareness of effective strategies to summarise information
relates to their reading performance
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The association between the use of
memorisation, elaboration and control
strategies and reading performance

o Self-regulated learning— measured by PISA through
students’ use of control strategies — is consistently
associated with higher performance in the PISA reading
assessment.

« Within each country, students who reported beginnin
learning process by figuring out what they needed to learn,
who ensured that they understood what they read, tried to
figure out which concepts they had not fully grasped,
attempted to remember the most important points in a text
and sought additional clarifying information when they did
not understand something they had read, tended to perform
better on the PISA reading scale than those who do not.
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Skipulagning & naminu

e Meelikvardinn er unninn utfra svorum nemenda um hve oft
peir gera eftirfarandi pegar peir laera (Naestum aldreil,
Stundum, Oft eda Naestum alltaf):

Pegar eg leeri byrja ég a pvi ad finna nakveemleg@tpad er sem
ég parf ad leer

pbegar eg leeri kanna ég hvort ég skilji pad seme&fddsio

pbegar eg leeri reyni ég ad komast ad pvi hvada hugtohef ekki
skiliod til fulls

pPegar eg leeri passa eg mig a ad muna mikilveegustii textans

Pegar eg er ad leera og skil ekki eitthvad leitdrégari
upplysinga sem skyra pad betur.



Yfirfaersla milli namsgreina

o Meelikvaroinn er unninn utfra svorum nemenda um hve oft
peir gera eftirfarandi pegar peir laera (Naestum aldreil,
Stundum, Oft eda Naestum alltaf):

— Pegar eg leeri reyni ég ad tengja nyjar upplysing@ fyrri
pekkingu Ur 66rum namsgrein

— begar eg leeri kemst eg ad pvi hvernig upplysingagaetu haft
notagildi utan skolans

— begar eg leeri reyni ég ad skilja efnid betur mebddiévtengja pad
vid eigin reynslu

— begar eg leeri kemst eg ad pvi hvernig upplysingapagsa vio
pad sem gerist i raunveruleikanum
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Ahersla & utanbodkarlaerdém

e Meelikvardinn er unninn utfra svorum nemenda um hve oft
peir gera eftirfarandi pegar peir leera (Naestum aldreil,
Stundum, Oft eda Naestum alltaf):

— begar éqg leeri ...
* reyni ég ad leggja & minnid allt sem nefnt er tdexm
* reyni ég ad leggja & minnid eins morg atridi og hasg
 les ég textann svo oft ad eg get farid med hannbdtizar
 les ég textann aftur og aftur

(@)
D
'
©
-
e
(7))
c
O
=
M
(7))
—
@)
&
D
=

-



= Figure lll.1.16 =
Relationship between the use of control strategies and performance in reading
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® Figure [I1.1.17 =

Relationship between the use of memorisation strategies
and student performance in reading

The association between the use of memorisation strategies and reading performance is...

Positive Neither positive nor negative Negative
Score point Score point Score point
change per change per change per
unit of the unit of the unit of the
index of index of index of
memorisation S.E memorisation S.E. memorisation S.E.
Thailand 24.8 (1.62) Hungary 33 {2.50) Netherlands -21.9 {1.76)
Korea 24.6 (2.47) New Zealand 34 (2.00 Dubai (UAE) -20.5 {1.61)
Jordan 20.8 (1.50) (O Finland 2.9 i1.68) Peru -18.7 {2.31)
Chinese Taipei 20.7 i1.56) Qatar 1.9 (1.15) Slovak Republic -18.1 {2.26)
Albania 13.1 i3.34) United Kingdom 1.2 (1.59) Slovenia -15.9 (1.75)
Kyrgyzstan 12.9 (1.90) Mexico 0.1 (0.83) Turkey -15.1 12.03)
Trinidad and Tobago 12.1 i2.03) . Iceland -1.0 {1.90) Serbia -14.7 i1.70)
Brazil 12.1 (1.30) Tunisia -1.3 (2.02) Montenegro -14.5 11.86)
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Japan b.5 (1.82) Meaaltal - O Czech Republic -b.4 11.55)
Greece 5.3 (1.87) P Switzerland -5.8 (1.56)
Chile 5.2 (1.79) Stadalfravik = 1 Argentina 57 (2.09)
Shanghai-China 4.9 i1.80] - —_ q | | 56 (1.94)
BuT;fri;I — 47 L'E.El-i_: Sponn = -3 il +3| éi::nanv 51 178
Spain 42 (1.35) United States -4.4 (1.59)
(O Norway 3.8 (1.53)
Canada 3.3 (0.99)
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= Figure lll.1.18 =
Relationship between the use of elaboration strategies and performance in reading

I Bottom quarter [ Third quarter
¢ Second quarter > Top quarter
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Sex flokkar lestrar- og namssvenja



Taekni vid ad 6dlast skilning a og muna te:
Taekni vio samantekt meginatrida i te»

Fjolbreytni i lesefni
(timarit, teiknimyndasdgur, skaldsogur, adrar bokmenntir, dagbldd)



o lgrundadar namsadferdir
o F|Olbreytt lesefni og tioni lestr



 Group 1 - Deep and wide readers

Students who have high levels of awareness about the most effaetiegiss to
understand, remember and summarise information, but who also regzkalbt
materials regularly, including fiction and non-fiction books for enjoyment.

The average index value of “remembering and understanding” among students in
this group is 0.2, and the average of the index value of “summarisig.is

Over 99% of students in this group read fiction at least severed th month and
53% reported reading non-fiction at least several times per month.

An estimated 19% of students across OECD countries are indhis. gr

» Group 6 — Surface and highly restricted reader

Students who have low levels of awareness about effective leamaiteg®es and
who spend little time reading any type of printed material for enjoyment
especially fiction and non-fiction books.
The only type of material these students read frequently is newspaper

» 37% reported reading newspapers at least several times per month.

* Only 17% of students in this group read fiction at least several timmestn,
» only 6% read non-fiction books regularly

Across OECD countries, 13% of students are in this group.



 Group 2 — Deep and narrow readers:

Students in this group are those who have as high levels of awarenessthea
most effective strategies to understand, remember and summéoiseation as
students in Group 1 but who also read magazines and newspapers regularly:
» 85% read magazines and 83% read newspapers at least several timestper
» They reported rarely reading comic books, fiction and non-fiction books.

Across OECD countries, 25% of students are in this group.

 Group 3 — Deep and highly restricted readers:

Students in this group are those who are aware of effectiverigatnategies, but
who do not read any material oft

The average of the “remembering and understanding” index is 0.2, and the
average of the “summarising” index is 0.6.

The only type of material they read frequently is newspapers (37%).

A small percentage (26%) frequently reads magazines or comic$ @t 2i%tion
(17%), and an even smaller percentage (6%) reported reading non-fiction.

Across OECD countries, 29% of students belong to this group.



 Group 4 — Surface and wide readers:

— Students in this group are those who have low levels of awarendesctve
strategies to understand, summarise and remember information, bwgadhallr
types of materials regularly.

— The average index value of “remembering and understanding” among students in
this group is -0.7, and the average of index value of “summarising’sis -1.

— Almost all students in Group 4 read fiction at least sevenaistiper month, and
53% of students in Group 4 read non-fiction books regularly.

— Across OECD countries, 5% of students are in this group.

* Group 5 - Surface and narrow readers:

— Students in this group are those who have little awareness diveffeicategies
to understand, remember and summarise information (the level oatteieness
about effective learning strategies is similar to that of stgdarGroup 4)

— They generally read magazines and newspapers for enjoyment regularly (85%
read magazines and 83% read newspapers several times per month)

— They are also likely to read non-fiction books: about 15% of students in Group
reported reading non-fiction books at least several times per month.

— Across OECD countries, 10% of students are in this group.
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2
The Reading

and Learning Habits
of 15-Yeal-Olds

Students’ reading and learning habits not onlycffieeir performance
in school, but can influence how they live theweb after their school
careers. Based on students’ own reports, this ehagamines country
differences in how much students read for enjoymehat they read,
and how much they enjoy reading. It also discusta$ents’ knowledge
and use of effective learning strategies.
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Hve miklum tima verou i lestur pér til gamans?

+3%

+7%










3
Tackling Gender
and Soclo-Economic
Inequalities in Readir

Girls outperform boys in reading in all countriessassed by PISA. This
chapter discusses the extent to which readingeartiing habits relate
to these performance differences between boys ialsd and between

socio-economic groups. It then examines whetheseliabits that
are associated with better reading performanceddoeiimore widely

encouraged among boys and among students fromvdistaadjed
backgrounds to help minimise differences in reagiraficiency. The
chapter also highlights underachievement amongldesgaged boys.



Inequalities in reading performance and the
role of engagement in reading
and learning strategies

 The fact that, on average, boys enjoy readingtanbally less than
girls and have less extensive knowledge aboutteffec
summarising strategies than girls explains a laagéegf the gender
gap in reading performance in most countries aon@nies.

 On average across OE CD countries, almost 70%eddlifference
In reading performance between boys and girlsasrdirect result
of disparities in how much boys and girls repoagbying reading
and knowing about effective strategies to summaniEemation.

« Although girls generally outperform boys in reagliwhen boys
enjoy reading, when they read widely and adopniegrstrategies
extensively, they can attain higher levels of perfance in reading
than girls.



o Hlutfall af breytileika



Tengsl anaegju af lestri og
namsadferda fyrir kynjamun
i lesskilningi eru undir
medallagi og kynjamunur er
undir medallagi

Tengsl anaegju af lestri og
namsadferda vid kynja-
mun i lesskilningi eru yfir
medallagi og kynjamunur
er yfir medallagi

9 |6nd



o Figure |l1.3.3 shows countries and economies @&ith
relatively large gender gap in reading performance,
and illustrates the extent to which engagement in
reading and approaches to learning could help warro
such a gap.

e Countries in the top-right cornef Figure 11.3.3 are
countries with a large gender gap in reading
performance, where a large share of ge
differences in reading are mediated by boys’ ang’gi
engagement in reading and how positively they
approach learning.

— In these countries policies aimed at promotingagegient
In reading and positive approaches to learning antmys
could be particularly useful.






Policy Implications

 Engagement in reading matters

— Everyday reading

— Diversity in reading
e Approaches to learning mat

— Control strategies

— Awareness of effective learning strategies
* Levelling the playing field matters

— Side by side



